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Prospects for Integrating
Historical and Information
Studies in Archival Education
LAWRENCE J. McCRANK

THE EDUCATION OF ARCHIVISTS is still
in an early stage of development; if not
in infancy, at best in adolescence. The
current tendency is toward a prolifer-
ation of introductory survey courses
too often lacking in clear objectives.
Archives students specialize only by
combining these general introductions
with internships, thereby constituting
an archival minor field within their
master's degree programs in history
or library science. The intrinsic quality
of such programs does not guarantee
their integration into the rest of the
degree program. Moreover, there are
few opportunities in masters' curri-
cula for a genuine major field in ar-
chives to insure mastery beyond rudi-
mentary training and an initial
exposure to archives literature.

The status quo described above is es-
sentially what the SAA Committee on

Education and Training has endorsed
as minimal standards. The committee's
proposals have not addressed curricu-
lar structure or design, but the guide-
lines do identify basic components for
a competency-based minor field that
includes both theoretical concerns and
supervised experience.1

There are many deficiencies in the
offering of archival training as merely
a minor field in a master's degree pro-
gram in either history or library sci-
ence. Desirable cognate fields outside
degree programs, whether in history
or library science, are usually severely
limited by graduate school require-
ments and other constraints. The areas
of information storage and retrieval,
indexing and thesaurus construction,
abstracting, statistical and systems
analysis, administration and manage-
ment, as well as technical services like

1 "Guidelines for Graduate Archival Education Programs," SAA Education Directmy: 1978 (Chicago:
SAA, 1978), pp. 5-6, now complemented by guidelines for internships as well; cf. Association of
Canadian Archivists, Guidelines Towards a Curriculum for Graduate Archival Training (Ottawa: Associa-
tion of Canadian Archivists, 1976).
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preservation, reprography, and auto-
mation, are notoriously lacking in the
archival training offered in history de-
partments; but these specialties are
being developed in some progressive
library schools.2 The latter, however,
cannot provide the historical back-
ground archivists have traditionally
seen as crucial for their profession. So
neither historical nor information
studies seem adequate by themselves
to accommodate archival education,
but together they offer untold poten-
tial.

Solutions to this dilemma lie in de-
veloping two-year M.L.S. programs
permitting one-year's specialization
outside the library school (in history,
for example), or in two-year joint or
double-degree (M.A. and M.L.S.) pro-
grams administered by cooperating
departments and schools.

The limitations of history depart-
ments seem to be better known to ar-
chivists than are the problems of archi-
val education in library schools, so let
us concentrate on the latter.3 Let us
note, however, that many of the prob-

lems are shared by both providers of
archival education.4

Impeding the development of more
advanced archival specialization within
library schools are (1) the erosion of
historical studies and the humanistic
basis of librarianship, accompanied by
disregard for primary source mate-
rials; (2) the unbalanced focus upon
social science research methodology at
the expense of traditional humanistic
inquiry; (3) a tendency toward training
without a controlled blend of the the-
oretical and practical; (4) the isolation
of archival training in separate, ad-
junct coursework and the relative non-
involvement of archivist-instructors in
the program in which archival educa-
tion is embedded; (5) the limitations
imposed by funding restraints, con-
flicting priorities, and adverse faculty/
student ratios for promoting what must
be considered a minority (indeed, "mi-
nor") interest; and (6) the wide-
spread failure to integrate historical
and information studies to form a new,
hybrid curriculum rather than merely
a concoction of courses providing the

2 Curricular planning is complicated by the divergence of opinion regarding ideal education. See
the relevant archival literature cited by Frank B. Evans, Modern Archives and Manuscripts: A Select Bib-
liography (Chicago: SAA, 1975), pp. 11-12 and 119-26, and note his "Postappointment Archival Train-
ing: A Proposed Solution for a Basic Problem," American Archivist (hereafter cited as AA) 40 (1977):
57—74. Library school curricula changes that can respond to archival needs are described (but without
consideration of archives as an identifiable concern) by Paul Wasserman in The New Librarianship: A
Challenge for Change (New York: R. R. Bowker Co., 1972), and in his "Professional Adaptation: Library
Education Mandate," Library Journal 95 (1974): 1281-88.

3 For criticism of archival training by historians see R. B. Bordin and R. M. Warner, who warn
against "cast-offs" from other professions in The Modern Manuscript Library (Metuchen, NJ: Scarecrow
Press, 1966), pp. 81—82; or, more vehemently, Edwin Welch, "Archival Education," Archivaria, 4
(1977): 49-59, with rejoinders in ibid. 5 (1978): 184-88. For better balance see R. L. Brubaker,
"Historians and the Information Profession," R. L. Clark, ed., Archive-Library Relations (New York:
R. R. Bowker Co., 1976), pp. 174-80; P. Orlovich, "Some Basic Assumptions Underlying the Educa-
tion and Training of Archivists," Archives and Manuscripts 6 (1976): 204—5; and A. D. Ridge, "What
Training Do Archivists Need?" Canadian Archivist 1 (1965): 3-12.

4 A third alternative has emerged with records management programs, especially as these develop
into M.A. programs; see James C. Bennet, et al., "An Analysis of Contemporary Records Management
in U.S. Colleges and Universities," Records Management Quarterly 7, no. 3 (1973): 32-35; ibid., no. 4:
29-33; ibid., 8, no. 1 (1974): 40-42; ibid., no. 2: 27-31, surveying fifty three schools with records
management courses.
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required total number of credit hours.
Archival education in library schools

can be placed in proper perspective
when we consider the projection that
the number of archivists and curators
of all types to be professionally em-
ployed by the end of the decade is
10,000, while it is estimated that there
will be 26,000 historians and 182,000
librarians and information specialists.5

The sixty-seven ALA-accredited li-
brary schools produced nearly 7,000
graduates in 1977/78.6 Aspiring archi-
vists in this context must see them-
selves as a minority, and educators
must treat archival education as a mi-
nor, if not peripheral, concern. Most
programs offer archival courses pri-
marily to produce archivally aware li-
brarians, not well-trained archivists.
Despite the odds, there are a few select
institutions willing to be flexible and
innovative in curricular planning, and
at these archival education can develop
into a true major field of graduate spe-
cialization.

The 1977/78 SAA Education Direc-
tory7 lists nine library schools offering
multiple courses, presumably with the
capability of training archivists. Four
others are cooperative ventures be-

tween library schools and history de-
partments. All offer introductory
courses and will arrange internships,
but they vary dramatically in the num-
ber, from one to ten, of related, pre-
pared courses they schedule regularly.
Contradicting the SAA findings, a 1977
survey reporting to the conference of
the Association of American Library
Schools identified twenty-three library
schools claiming to offer archives as a
"subject specialty."8 Several do that
by allowing M.L.S. candidates to enroll
in introductory archives courses of-
fered by their own library school, an-
other accredited school, or the history
department in their parent institution
(in which case archives become the re-
quired "outside" field). Finally, a third
survey conducted in 1977 listed thirty
library schools that had offered, now
offer, plan to offer, or provide access
to, archives courses.9 Nine of these co-
operated formally with history depart-
ments or area archives in making in-
troductory courses and internships
available, while ten schools offered
multiple courses. The discrepancies are
partially explained by the instability of
archival courses and their scheduling,
irregular because adjunct instructors

5 Frank Schick and K. Weintraub, North American Library Education Directory and Statistics, 1969-1971
(Chicago: ALA, 1972), p. 23; U.S. Dept. of Labqr Statistics, Occupational Outlook Handbook (Washing-
ton: GPO, 1976), p. 502, with an updated projection by telephone, May 1978.

6 For a breakdown of statistics regarding enrollment trends and course offerings in the areas of rare
books and special collections, archives, and manuscripts, with their related historical coursework and
technical service specialities, see the appendixes to L. j . McCrank, Education for Rare Book Librarianship:
A Re-examination of Trends and Problems, no. 148, Occasional Papers of the University of Illinois Graduate
School of Library Science (Urbana: Univ. of Illinois, 1979). The data provided in this study are based on
a 1976/77 survey, coupled with accreditation reports since 1973 and Bowker Annual surveys through
1977/78; see also Paul Wasserman, A Report on Library and Information Science Education in the USA
(College Park, MD: CLIS, Univ. of Maryland, 1975), 4-27; ALA Office of Library Personnel Re-
sources, Degrees and Certificates Awarded by US Education Programs, 1974-75 (Chicago: ALA, 1975).

7 SAA Education Directory, 1978 (Chicago: SAA, 1978), which might be compared with the 1976
survey.

8 Antje Lemke, "Alternative Specialities in Library Education,"/0"™*' of Education for Librarianship
(hereafter cited as JEL) 18 (1978): 286.

See Footnote 9 on page 446
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are hired to teach them. Also, they
often are buried in a degree program
under a "special topic" rubric. If a
curriculum is unstable, and the spon-
sor does not make enough of a com-
mitment to offer archival courses offi-
cially and regularly, it is questionable
whether that school can support qual-
ity archival education.

It is both encouraging and lamenta-
ble that most schools will create an ar-
chival minor field artificially at the re-
quest of a single student. The faculty's
flexibility may be laudable from the
vantage point of the student, but such
irregularity undermines the efforts of
other schools to establish formal pro-
grams of better caliber. Theoretically,
students can add to a basic survey and
internship some form of tutorial in-
struction or independent study, so that
a cluster of two to four courses is pos-
sible in most M.L.S. programs. Be-
cause the internships proved to be in-
formal, it was not possible to ascertain
how many students augmented their
introductory coursework with practica.
Such arrangements are ad hoc and do
not constitute well-designed programs.
They are convenient, inexpensive, and
often inefficient approaches; when, in-
stead, archival education sorely needs
improved status, formal support, and
integration into the degree program of
the sponsoring unit. In view of this,
the context in which archival speciali-
zation is nurtured merits special atten-
tion.

If a historical background is funda-
mental to archival education, the value
of that background lies not only in
knowledge of history, but in an under-
standing of methodology and an em-
pathy for scholarly research, both of
which are acquired through historical
study at the graduate level. The histor-
ical methodological component in li-
brarianship has never been well estab-
lished, but now it is deteriorating to
such an extent that it is questionable
whether the library professsion's edu-
cation system can sustain respectable
historical scholarship. The status of
historical studies and humanistic in-
quiry in most library school programs
bears directly on the welfare of that
program's archival component.

Rather than expanding curricula
from the traditional humanistic core to
embrace modern methods and tech-
nology, the so-called "new librarian-
ship" has begun to replace the hu-
manities. History has been especially
hard pressed to retain a place within
library education; indeed, the rapid
deterioration of historical studies in li-
brary school curricula is accompanied
by neglect of primary sources in both
manuscript and printed forms. Tradi-
tionally, two areas of librarianship have
served as allies of archives: historical
bibliography and rare books or special
collections. Both of these fields are
currently in decline. While thirteen
schools offer combined "books and li-
braries" history courses, forty-six treat

9 See McCrank, Occasional Papers, n. 7; results of this survey can be provided by the author upon
request. For an overview, see M. E. Monroe, "Graduate Library Education Programs," Schick and
Weintraub, eds., N. A. Library Education Director, p. 23; S. R. Reed, "The Curriculum of Library Schools
Today: A Historical Overview," H. Goldhor, ed., Education for Librarianship: The Design of the Curric-
ulum of Library Schools (Urbana: Univ. of Illinois School of Library Science, 1970), pp. 19-45; C. E.
Carroll, "The History of Library Education," Mary B. Cassata and Herman L. Totten, eds., The
Administrative Aspects of Education for Librarianship (Metuchen, N.J.: Scarecrow Press, 1975, pp. 2-28;
C. D. Churchwell, The Shaping of American Library Education (Chicago: ALA, 1975); and Carl White,
The Origins of the American Library School (Metuchen, N.J.: Scarecrow Press, 2nd ed., 1976). These stan-
dard works ignore the traditional role library schools have played in archival education; for a correc-
tive, See Frank G. Burke's "Education," Clark, ed., Archive-Library Relations, pp. 51-68.
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historical bibliography separately. The
emphasis, however, is on printed mat-
ter. Moreover, the history courses of-
fered in library schools are now all
elective rather than required as they
once were.10

Finally, there is an accompanying
decline in historical research at the
doctoral level as well. This can be ex-
pected to accentuate trends already
apparent in M.L.S programs because
library schools now recruit their fac-
ulty more from each other than from
subject-area disciplines."Historical dis-
sertations take longer to complete than
those based on social science survey
techniques and reporting, and there
are proportionately fewer doctorates
each year with historical interests.12 If
not anti-historical, the tendency of li-
brary school faculties and student bod-
ies is to be non-historical.13 Archivists,
therefore, must consider very carefully
the capacity of library schools to un-
dertake by themselves archival train-
ing beyond the introductory stage.

It is true that all accredited schools
should provide adequate basic and

multi-disciplinary subject-area refer-
ence instruction, and this can comple-
ment a necessary focus on archival
Finding aids, their structure and de-
sign, and related services. Computer
applications and more sophisticated
information access are also becoming
better developed in most progressive
curricula. Although technical training
for archivists is also frequently avail-
able in library schools, one cannot as-
sume that all library schools will supply
it. The least developed technical spe-
cialties in library school curricula are
those most germane to archival educa-
tion: reprographics and preservation
studies.14 The latter is offered regu-
larly by only four library schools. Only
one institution with a master's pro-
gram in conservation also has an archi-
val program, and only one offers an
advanced, laboratory-oriented conser-
vation course in connection with an ar-
chival training program. In this field,
internships with archivists are largely
unsatisfactory since most practicing ar-
chivists are themselves in dire need of
continuing education in conservation.

10 C. D. Patterson, "The Seminar Method in Library Education," JEL 8 (1967): 99-105.

" J. Z. Nitecki, "A Sample Distribution of Subject Interests among Faculty of American Library
Schools,"JEL 15 (1975): 160-75. Note adverse reactions to advanced degree holders crossing over
from such fields as history into the information fields: R. G. Miller, "The Influx of PhDs into Librar-
ianship: Intrusion or Transfusion," College and Research Libraries 27 (1976): 158-65.

12 See D. H. Eyman, comp., Doctoral Dissertations inLibrary Science . . . 1930-1972 (Ann Arbor: Xerox
University Microfilms, 1973) with supplements; G. Schlacter and D. Thomison, "The Library Science
Doctorate: a Quantitative Analysis of Dissertations and Recipients," JEL 15 (1974): 95-111; and J.
Robbins, "Report of the Research Interest Group, AALS," JEL 16 (1976): 212-13. Note the plea of
R. Blazek, "The State of Historical Research, or Please Save the Bloody Beast," Journal of Library
History 8 (1973): 50-51.

13 See, for example, the comments of Pauline Wilson, "Impending Change in Library Education:
Implications for Planning," JEL 18 (1978): 159-74, especially 164-65: "Arrangements could be
made for double master's programs with other units of the university. These arrangements, however,
should be made with those units whose knowledge bases are highly relevant to that of library and
information science. That does not include literature and history. Students will pursue these subjects
without encouragement."

14 Gay Walker, "Preservation Training and Information," mimeographed survey for the Commit-
tee on the preservation of Library Materials, ALA Resources and Technical Services Division (1976).
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Courses in reprography or micro-
graphics are equally scarce and, where
found, irregular and usually lacking in
proper laboratory facilities and in-
structional support. Library school of-
ferings in non-book materials and me-
dia, subordinated as they are to school
library interests, infrequently support
archival coursework.

There is little reason to expect li-
brary schools to do better in the near
future. Faculty characteristics, compet-
ing priorities, and inadequate funding
all suggest that the minimal standard
of a minor field, while not ideal, is
practical. Most schools are under-
staffed and inadequately funded, and
cannot compare favorably with more
prestigious professional schools such
as law or medicine.

Faculties range in size from five to
twenty-two tenure-track, full-time ap-
pointments (FTAs); but the average is
only 13.44 FTAs per school. The av-
erage graduating class numbers 121
students, so the faculty/graduate ratio
is 1/10.58. This is below the 1/12 ratio
set as a minimal standard by the Inter-
national Federation of Library Associ-
ations, but if the sixty-seven accredited
schools were ranked by FTAs and FTEs
(full-time student equivalents), the
great disparity in library schools would
be immediately apparent. Canadian
schools have achieved much better ra-
tios (1/6.73 average) than their Ameri-
can counterparts, partially because of
the two-year program but also because
of other better funding. Generally,
those schools with large faculties have
proportionately larger student bodies
and suffer from adverse faculty/stu-
dent ratios. These are precisely the
schools which, because of size, might

be expected to offer specializations like
archives.

The current reliance on practicing
archivists as part-time faculty should
be considered only as a temporary so-
lution to the problem of staffing archi-
val training. When library schools were
expanding rapidly during the mid-six-
ties, archives were never a priority in
faculty recruitment. Consequently, li-
brary schools have continued to ap-
point archivists as adjuncts, perpetuat-
ing a trend reinforced in the 1970s by
the recession in academia; this practice
has been disdained by some as the
"rent-a-teacher" system.15 The ratio
of part-time to full-time faculty in li-
brary schools is now nearly 1/1, com-
pared with the overall national average
for colleges and universities of 1/3. Al-
though it is asserted that library schools
have always been justified in appoint-
ing adjuncts to teach in specialty areas,
this practice has undermined the ef-
fective establishment of more ade-
quate resident faculties. Such appoint-
ments do establish rapport between
the schools and the working profession
and do help to achieve balance be-
tween the theoretical and practical, but
on the basis of the number of adjuncts
teaching in accredited library schools,
it can be estimated that 20 percent of
all electives in today's library schools
are farmed out to adjunct instructors.

This tendency has peculiar long-
range effects. It places larger curricula
in the hands of fewer faculty, the ten-
urable or tenured professors. Overuse
of adjuncts inverts graduate educa-
tion's normal relationship of senior
faculty offering the greatest speciali-
zation in coursework while junior
members operate at mid-level and part-
time serve as support staff or at the un-

5 "Part-time Professors on the Increase," Chronicle of Higher Education 15 (1978): 1, 6.
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dergraduate level. In library schools
the reverse is increasingly common;
full-time faculty dominate general
coursework in order to care for the
bulk loads in the curriculum and are
burdened with administrative duties.
Specialties such as archives are turned
over to part-time appointees to an ex-
tent that academic departments would
find scandalous. Such criticism does
not necessarily reflect on the integrity
of courses offered by adjunct faculty,
but this reliance on practicing archi-
vists overemphasizes practice at the ex-
pense of theoretical research and re-
tards the profession by not providing
the pool of research scholars available
to other professions.16 Part-time in-
structors cannot fully utilize a school's
instructional support services, or parti-
cipate fully in advisory functions with
students or faculty colleagues, or pur-
sue effectively program development
outside the limits of their own courses.
Because adjuncts do not participate
fully in the administrative decisions of
a faculty regarding appointments, ten-
ure and promotion, support staffing,
library and instruction resources,
funding priorities, and the long-term
commitment of their host institutions,

they lack necessary influence over fac-
ulty governance and hence the pro-
grams in which they operate. Pro-
grams identified with too many part-
time faculty rather than with a strong,
full-time corps tend to be dispensable
and therefore unstable. Indeed, insta-
bility has been a plague on the devel-
opment of archival programs in both
archival and educational institutions.

Library schools cannot be expected
to solve all of the forementioned prob-
lems in the near future. The best solu-
tion for archival education appears to
be multi-disciplinary cooperation plac-
ing archival education firmly into
higher education and simultaneously
achieving some kind of balance be-
tween historical and information stud-

ies.
There are compelling intellectual

reasons as well as practical advantages
for archivists to rely on both history
departments and library schools to
achieve their educational goals. Yet the
discussion from 1937 to the present
has been divisive, with participants ral-
lying around one of the positions crys-
tallized by T. R. Schellenberg and
H. G. Jones some time ago.17 The real
question today is no longer one of con-

16 The development of a research group and teaching faculty has been a basic component in the
professionalization of librarianship, law, medicine, etc., but thus far has been lacking in archival fields.
Consider the development of the archival profession in light of the experience of other professions:
cf. Donald Davis, The Association of American Library Schools, 1915—1968: An Analytical History (Me-
tuchen, N.J.: Scarecrow Press, 1974); C. E. Carroll, The Professionalization of Education for Librarianship
. . . 1940-1960 (Metuchen, N.J.: Scarecrow Press, 1970); William Goode, "The Librarian: From Oc-
cupation to Profession," Library Quarterly 34 (1961): 306-18; D. E. Shaffer, The Maturity of Librarian-
ship as a Profession (Metuchen, N.J.: Scarecrow Press, 1968); J. H. Walters, Image and Status of the Library
and Information Services Field (Washington: Office of Education, 1970); and R. F. White, Professionali-
zation in Librarianship and Information Science (Washington: Office of Education, 1970). Note that these
studies indicate that although library schools have engaged in archival education for years, archivists
have not been and are not now considered part of the library profession, nor are archivists being
assimilated into the widening embrace of information science.

17 T. R. Schellenberg, "Archival Training in Library Schools," AA 31 (1968): 155-65 and his Mod-
ern Archives, Principles and Techniques (Chicago: University of Chicago Press, 1956), pp. 17-25; H. G.
Jones, "Archival Training in American Universities, 1938-1968," AA 31 (1968): 135-54; and the
classic caveat about safeguarding archives from mere librarians, voiced by S. F. Bemis, "The Training
of Archivists in the United States," AA 2 (1939): 157.
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trasting archivists and librarians in or-
der to identify history departments or
library schools as the proper places for
archival education. It seems that the
precedents are well established to have
archival training in both, and common
sense and today's economy indicate
that the profession will not benefit from
the development of two competing ap-
proaches and models. In fact, the crit-
icism often levelled at librarians for
their mishandling of archival pro-
grams is directed toward historians as
well, and for the same reasons. Instead
of intensifying the polarization be-
tween historical and library science ap-
proaches to archives, a reconciliation
should be sought as suggested in
R. Clark's recent Archive-Library Rela-
tions.

Library schools and history depart-
ments, as well as records-management
graduate programs, are re-evaluating
the traditional, inadequate curricular
pattern in archival programs requiring
a student to follow a linear progression
through a sequence of courses in one
academic unit, with only a minor ex-
cursion into another discipline. Li-
brary schools have dismantled their in-
flexible requirements for course
selection and now make it possible for
students to take a wider range of elec-
tives. Some schools are expanding their
M.L.S. programs into two-year courses
of study in which the second year is de-
voted to specialization largely outside
the school.18 Others have initiated sixth-

year certificate programs for post-
M.L.S. graduates to pursue specializa-
tion not afforded in their one-year
M.L.S. degree programs.19

The most promising curricular in-
novation, however, is the model pro-
vided by Case Western Reserve Uni-
versity with its pioneer double-master's
program leading simultaneously to the
M.A. and the M.L.S. Students engage
in two years of interdisciplinary study
and, most important, their simultane-
ous enrollment in two or more disci-
plines improves the potential of trans-
fer from one field to the other. The
M.A. is usually in history, for an archi-
val specialization; and the subject con-
centration is normally in American
studies. In this exemplary case and
other similar programs, archives oper-
ates in a middle ground, an area of
overlap, which allows a student to
package a highly individualized pro-
gram by selecting courses and instruc-
tors from each unit without encumber-
ing restrictions resulting from
registration procedures and the tradi-
tional unilateral affiliation with one
unit at a time. In most cases where this
cooperation has occurred, the catalyst
and focal point have been an institu-
tion's own archives, and they have en-
tailed adjunct or part-time faculty ap-
pointments for the archivist. However,
in such a model there is always the
danger that the archival operation,
primarily non-teaching, cannot pull the
two degree programs together so that

18 There has always been unresolved tension in library education between generalist vs. specialist
program designs, but now there is increased concern about how to accommodate a speciality in any
one-yeaF master's program. See J. Krik'elas and M. Monroe, "General vs. Specialized Library Educa-
tion," H. Borko, ed., Targets for Research in Library Education (Chicago: ALA, 1973), pp. 31-48.

19 H. Winger, "Differentiating Masters, Advanced Certificates, and PhD Programs," Cassata and
Totten, eds., Administrative Aspects, pp. 90-102; J. P. Danton, Between MLS and PhD: A Study of Sixth-
year Specialist Programs in Library Schools Accredited by ALA (Chicago: ALA, 1970); A. R. Rogers, "Report
of Six-year Programs in the U.S.," JEL 16 (1975): 67-74; K. Murray, "The Structure of MLS Pro-
grams in American Library Schools,"y£L 18 (1978): 278-84; and Arlene Dowell, "The Two-Year's
Master's: Perspectives and Prospects," JEL 18 (1978): 324-35.
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there is genuine integration of histori-
cal and information studies. The cen-
tral feature of such a model may still
be the practical experience in the ar-
chives, still a form of apprenticeship.
However, the M.A.-M.L.S. curriculum
does seem to enjoy several theoretical
and practical advantages over the com-
monplace one and/or two-course mi-
nor field with a student's master's
program:

(1) Such cooperation cuts clearly across
departmental and divisional lines,
breaking down regimentation and cre-
ating flexibility so that courses can be
scheduled to reinforce each other (for
example, data processing in library
school with historical methods in the
history department, stressing quantifi-
cation or indexing; text processing, and
abstracting, taught by library faculty
supporting historical or documentary
editing in the history curriculum).

(2) Restrictions on sequencing within
one-year programs are removed so that
coursework can be layered from intro-
ductory to advanced studies, and pre-
requisites can be applied to insure that
a student progresses to advanced levels
instead of building a program of
breadth without depth.

(3) Rapport between students can be
beneficial to all concerned, and in this
curriculum beginning students have a
chance to work with second-year stu-
dents; faculty-student association is
longer, affording opportunities' for
more personal evaluation and advice.

(4) Faculty can initiate instructional
methods, units in courses, and dedi-
cated courses, when an identifiable
clientele is available. Specializations

within archival science might be dis-
cerned, or at least such programs might
distinguish between the curatorship of
historical manuscripts and modern
records.

(5) Students avoid indoctrination by a
single practicing archivist and are ex-
posed to a multiplicity of opinion from
various viewpoints, including those of
user, patron, and client.

(6) Research experience is enhanced
not only by the time factor but by the
better opportunity to pursue two kinds
of complementary research, one ad-
dressing archival operations and pro-
cesses, the other requiring the use and
analysis of archival resources.

(7) Finally, completion of graduate
studies in history allows students with
relevant but non-history undergrad-
uate majors (art history, literature,
business, etc.) to qualify for jobs con-
trolled by civil service and using the
NARS requirements for credit hours
in history and American studies to de-
termine eligibility. Employment flexi-
bility is enhanced when cooperative ar-
rangements preserve the integrity of
the two degrees, the M.A. and the
M.L.S., so that candidates can apply
for jobs requiring the ALA-accredited
M.L.S., as in archives within libraries,
and also for those for which employers
prefer the subject-area M.A. A recent
study has shown that job descriptions
are about equally divided in their re-
quirements of the M.L.S. or the M.A.;
therefore, those possessing both de-
grees double the scope of their job
search.20 Moreover, academic institu-
tions now commonly request that can-
didates for positions carrying faculty

20 Robert Brubaker, "Archivists in Academic Libraries: A Question of Credentials" (unpublished
paper based on a 1977 survey).

D
ow

nloaded from
 https://prim

e-pdf-w
aterm

ark.prim
e-prod.pubfactory.com

/ at 2025-07-02 via free access



452 The American Archivist / October 1979

rank have, if not the Ph.D., two mas-
ter's degrees.

The main concern here has not been
doctoral studies, because there are now
no Ph.D. programs specifically for ar-
chival specialization. Although the
M.A.-M.L.S. might be seen as a ra-
tional alternative to the Ph.D., gradu-
ates possessing both master's degrees
can choose the kind of doctorate (in
history or in library science) best suited
to their needs. Most M.A.-M.L.S. pro-
grams are non-thesis, but this usually
means that a thesis is optional rather
than required. Students considering
entering archival work may consider
the advantages of writing a thesis to
reinforce their research experience and
to improve their understanding of the
appraisal criteria and needs of their
scholarly clientele.

If history and library science coop-
erate at the master's level, similar co-
operation may evolve in the future at
the doctoral level. The university
awards the doctorate, not the depart-
ment or school; and, unlike the distinc-
tion between the M.A. and the M.L.S.,
the Ph.D. is a research degree charac-
terized by the student's dissertation,
research interests, and the input of
participating faculty. The doctoral
level, therefore, should not be ne-
glected in considering program devel-
opment in higher education for ar-
chives. Eventually, archivists might see
in such developments the evolution of
degrees in archival science as such; but
such speculation seems premature at
present.

What is the present potential for such
cooperation? A 1975 study reported
that 69 percent of responding library
school faculty favor interdisciplinary

cooperation at the master's level, and
most schools with Ph.D. programs are
already participating in various kinds
of joint ventures, making the resources
of the entire university available for
their doctoral candidates.21 Although
librarianship's most frequent ally in
forming joint programs has been edu-
cation, especially for school media and
instructional technology, several li-
brary schools are entering into multi-
lateral relationships with a variety of
subject-area departments including
history, art history, music, education,
medicine, business, law, and computer
science. Only a few M.A.-M.L.S. pro-
grams have been developed specifi-
cally for archival education, and in all
of these the traditional emphasis on
history has been retained. (Curators
focusing attention on literary, artistic,
musical, and other cultural rather than
legal documentary records may rightly
seek alternatives in departments other
than history, such as musicology, com-
parative literature, art history, etc.) The
number of such liaisons has increased
from eight in 1968-69 to twenty-four
in 1977, and seventeen similar ar-
rangements are in the planning stage.
However, such liaisons may not de-
velop with history unless graduate de-
partments respond more favorably to
education for non-academic or non-
teaching careers.

Recent developments in academic
history are encouraging better rapport
with professional schools, presumably
because of the employment crisis for
recent recipients of graduate degrees
in history. The archival and informa-
tion fields do not provide a haven for
second-rate historians, but do offer
challenging career opportunities for

21 Murray, "Structure," pp. 280-82; K. E. Vance, R. Magrill, and T. W. Downen, "Future of Li-
brary Education; the 1975 Delphi Study," JEL 18 (1977): 3-17.
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those with adequate technical skills,
managerial ability, background, and
experience, especially if they also dem-
onstrate traditional strengths of histor-
ical training, such as data analysis, doc-
umentary editing and writing,
geographical and chronological per-
spective, ability to conceptualize, and
versatility in conversation and public
relations. These skills can be acquired
through historical training and disci-
pline, but not necessarily in library ed-
ucation; they should enable one to be
competitive and flexible in today's dif-
ficult job market. History can provide
what is increasingly lacking in library
schools, and library schools can pro-
vide technical training not found in
history departments. The move of
some departments toward public his-
tory is especially noteworthy, with cur-
ricular development in editing and
publishing, oral history, family and lo-
cal history, historic preservation, mu-
seology, and shifts in research meth-
ods to include quantification techniques
with wide application in the social sci-
ence and information fields. These
trends expand the utility of historical
training for the archival field and
promise greater potential for integrat-
ing historical and information studies.
Consequently, archives should become
more attractive as a career field and
not, as it has been mistakenly labeled,
an alternative option for historians—es-
pecially if this professional field devel-
ops more employment opportunities.

Such expanded opportunities for
professional education, unavailable
when most present archivists entered
the field, should stimulate reflection
on the wide variety of ways other than
the traditional hierarchical model in
which an archival program could be
designed. The following Venn dia-
gram attempts to illustrate the options
created for the archival student when

two units (one academic and subject-
based and the other professional and
operations oriented) pool their re-
sources, talent, and cooperative spirit
to integrate historical and information
studies. In such a model, the intern-
ship (more accurately, field study)
component remains important and is
in fact amplified by duplication in more
than one environment; but notice that
it is removed from its central role. In
time its place should be occupied by
special seminars dedicated to archival
theoretical research. Then practical
work, more than for training, may be
used for the experimental application
of new processes, techniques, and sys-
tems.

Such rethinking of traditional ap-
proaches to curricular design for ar-
chival education is indeed promising.
Cooperation for joint-degree program
development does not compromise the
integrity of the individual degrees, yet
it may ameliorate problems confront-
ing archival education in library schools
while simultaneously adding new di-
mensions to the limited approaches to
archival education in history depart-
ments. If these developing M.A.-M.L.S.
programs are to succeed, however, the
proliferation of one and two-course
"programs" claiming anything more
than limited objectives of archival
awareness, must be discouraged. Per-
haps these traditional minor programs
will disappear naturally as the more
elaborate specialization programs at-
tract students who choose to become
archivists by design, not chance.23 The
old dilemma of choosing between his-
tory departments and library schools
for archival education can be resolved.
The crucial decision is in the selection
of a graduate program truly capable of
an archives specialization, and the ex-
tent to which one wants to specialize.
Why should tomorrow's archivists
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Traditional model: Master's degree
plus an archival institute or workshop
and relevant experience.

Model envisioned by SAA Guidelines:
Minor field embedded into a Master's
degree program.

Programming languages
Records management

/
/information

/ studies
(Special
Libraries)

M.L.S. degree
program

Library
Services
V Academic &

\itesearch
\settings)

X ISAR
X Data

/ Processing
/

/Technical Ser-
/ vices; Classi-

fication &
/ Indexing /

//
Y

Practicum: ICustodial 1
Viewpoint K

\ Administration i
\ of Special Col-

\ lections.
\

\ fief.; Hist.

< \ ^ /̂ Applied ff\
\/Quantitative\^

/K History \
tfcdertv

/mss &\ Historical
/records \ methods &
' \ analysis

Archives:M
Studies 1 Practicujn:

& 1 Rtsearcher
^Research A Vieypoint

/ /
.Histori- / History\cal mss/ suhject
\ & / area
\book/

\ / Historical /
\Bibl iography> / \ Editing i. /

^vCodicoloOff \ Publ. /

\
\

Contemporary \
, History \
\ (political: \

\ socio-economic)\
\ \

\ \
M.A. degree
program

/ /

/ /
/ American & /

/ European History/
^ (pre-20th cent .) /

/
/

Textual Criticism
Fore i gn Languages

Interdisciplinary double Master1s degree mcuel: the archives field is placed into both
the M.A. and M.L.S. degree programs simultaneously and expands beyond the scope of a
minor field by integrating selectively course electives from both disciplines,
historical and information studies.

This diagram is essentially the M.A.-M.L.S. model conceived at the University of Maryland in its
development of an advanced studies curriculum in archives, manuscripts, and historical collections.

D
ow

nloaded from
 https://prim

e-pdf-w
aterm

ark.prim
e-prod.pubfactory.com

/ at 2025-07-02 via free access



Archival Education 455

choose between unreal alternatives, information studies in their graduate
when in M.A.-M.L.S. programs they education?
can have the best of both historical and

LAWRENCE MCCRANK is a professor at the University of Maryland's College of Library and
Information Services, where he is a coordinator of the Advanced Studies Curriculum
(M.A.+ M.L.S.) in Archives, Manuscripts, and Historical Collections.

D
ow

nloaded from
 https://prim

e-pdf-w
aterm

ark.prim
e-prod.pubfactory.com

/ at 2025-07-02 via free access




